Reflection, Assessment and Feedback

- Junior Primary

Expectation: support learner reflection about

each individual's academic, social and emotional

experiences. Provide clear, supportive feedback

STUDENT AND STAFF
PARTNERSHIP
AND DIALOGUE

about their learning choices and achievements.

Assess and reflect upon your own practice.

Examples include:

o self reflection (academic) o staff reflection
e self reflection (social and emotional) e values reflection
e self-assessment resources e whole group and individual

e peer-assessment resources pProcesses



Self-Reflection These resources were used at the end of a

Story Reflection

story-writing unit. Checklists with the same
criteria were used as part of the formative

self-assessment process, enabling students
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Mame:

to reflect on their goal attainment as well

[

Title of Story:

as their overall achievement.
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Positives

What are you proud
of with your story?

What is your favourite
part and why?

r

Techniques

How have you made
your writing
interesting?

What techniques have
you used?

Onomatopoesia,
adjectives, thoughts,
senses, similes,
hyperbole, and so on

e

'Readability |

Rate the parts of
writing.
Sstars =1 am very confident
1star = | find this very hard

s

e

' Future You

What would you like to
learn or improve next
time you write a story?

Iam proud of..

My favourite part is...

because....

I have made my writing interesting by...

| have used....
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Mext time, | would like to...

Teacher Feedback

W) STORY FEEDBACK
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Dear

| read your bouncy mushrooms story.

Your characters and setting are excellent. | love how each
individual character has their own name and role, and how
clearly you described the bouncy mushrooms.
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Your use of onomatopoeia and capital letters adds
humour and emphasis. Keep working on adding more
techniques to give extra insight into the experiences of
wour characters.
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Your plot is easy to follow and very detailed. | enjoyed the
problem and how other unicorns came to help. It does end
quite quickly.
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Congratulations on completing such an interesting and
original story.

There are multiple methods with which to provide
teacher feedback to learners. While written feedback
can supplement the day-to-day feedback processes of
the classroom, it is not usually the most effective

method for young learners.



Resource word list co-

Peer Edit

| checked to make sure
there is a space after each
full stop, not before.

| read the author's piece
dleud to see where to stop or
pause for full stops, question
marks, exclamation marks,
and commas.

Tick once checked

Comments and Suggestions

Quotation marks are included
when people are speaking.

| checked for capitals at the
beginning of sentences.

| checked that the proper
nouns begin with capital
letters.

There are no nun-on
sentences (joined with a
comma, not a full stop).
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Social and Emotional Reflection - Whole Group

This is an example of a graphic co-created with students during a whole-class discussion about our responsibilities as
learners in @ community. Supporting students to understand their impact on others is essential to creating a positive class

community where students feel they have ownership and accountability towards the quality of their experiences.

A CHANGE FOR FAIRNESS

« be quietly

« listen to teacher and whoever is
speaking

» slow down - take our time

« hands up [/ wait

o « ask the teacher if it's okay to play

that ‘the students' are with that toy and how
being kind of annoying™ ® » try for relevance
s loud ! .

» not listening « be kind (help your friends focus)
« rushing work Student words recorded by teacher

» interrupting
« calling out @
FAIRNESS + misusing toys a ;;
Feelings: = getting/being a distraction @
e frustration
= sadness ‘: : ,
* tiredness . ‘:: ;' @

No individual student shamed or embarrassed through

“It's unfair to “the teacher’

~ this process - instead, discussions framed through the Positive changes identified to help
lead in of “I'm sure this wasnt your intention, but..." students recognise how to move forward

and feel empowered to do so



Social and Emotional Plan - Individual

At times, students need support to reflect on a pattern of behaviour, in order to develop more positive strategies moving
forward. These conversations are held individually. Plans are co-created with students, with their words and ideas, to support

a clear set of goals for moving forward, give the learner ownership and responsibility for the process, and provide a structured

space for supporting students to recognise the various impacts and consequences of their choices.

Action Outcomes
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Reflection - Individual -
Mixed focus

Mame:

Joy

| am enjoying the different topics
| am learning about.

clelalole
Asking for help

| feel confident to ask my teacher(s)
or S50 for help when | need it.
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Organisation

| am keeping track of my things,
and | can usually find what | need
for my learning or play.
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Mentor: Mid(ish) term Mentor Check in
How true are these statements for you? H:L; LLIE |

Resource used with 2-3 learners to support individual reflection and one-on-
one communication. Specific reflection activities are often needed to help
learners feel comfortable to raise particular experiences. Mentor teachers can

then have follow-up conversations to make any necessary plans for change.
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Challenge

My learning is the right amount of challenging:
not too easy, and not too hard.
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Reflection questions situate Friends

academic, social and
| am happy and satisfied with my

emotional learning and
friendships at school.

relationships as important
to the child’s experience at (j} g S - M,

school.

Goal:

| would like...




Resource used with 2-3 learners as part of their Student Led
Conferences, where students guide parents and carers

Reﬂ'eCtlon B I“leldual - through their learning. Visuals help learners participate in
Academic focus reflection regardless of their comfort with writing.

Thinking about challenge.

Rate your level of challenge - use a circle or draw to mark the ’

h right place on each scale
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Reflection - Shared - School Values

Students and staff from R-3 have begun spending the last fifteen minutes of the week reflecting on when they have seen
the school values in action. This routine helps the students develop their understanding of how to act in ways which align
with our values, and contributes to our value of connection. Students and staff alike can use this as a vehicle for celebrating
the achievements and contributions of others. While reflection is essential for restorative practice after conflict or

challenge, it is equally important to support learners to reflect on positive experiences and actions.

andL  were
compassionate because they put

"Everyore was curioul
about the rain llooding
trom the sky™ =17

snails back in the bushes” -

-

Student to student

“i showed courage by

thin-king of different wavs to

respond to problems™ - /

Teacher to student

“The Moites warn curbous
gt The plant daia bn feir
Povting” - Y

“. . was compassionateto
when! ' had a painful stitch” -
-

Wall display grows each week across the term. Student to teacher



Staff Reflection

Staff reflection is also a critical component of the Model. Shared reflective processes are supported through our weekly
Professional Learning Community meetings, which bring together staff working with learners across particular levels, and provide
time for us to collaborate, set goals and review our practice. Each professional learning community agrees upon a specific goal

for improving the educational experiences of their group of learners. The reflection below was from a R-4 Professional Learing

Community reflection following a semester investigation into team-teaching for integrated learning.
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